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PHILOSOPHY

The ultimate intention of the Fallbrook Union High School District’s Instructional Program for English
Language Learners is to enable all Limited English Proficient (LEP) students to acquire English
language skills, reading, writing and speaking to enable them to achieve their fullest potential in
order to participate successfully in our diverse American society. This development is to occur in four
interrelated areas:

1) The development of full proficiency in the English language
2) Academic achievement and success in all core subjects

3) The development of self-esteem and pride in the home culture along with the understanding
of other cultures

4) The ability to function in a diverse American society

The program will provide the means to achieve the same competencies that are expected of
English-speaking students. The program will conform with the laws of the state and federal
government as they relate to the education of English Language Learners. The district recognizes the
fact that students come to high school with different skill sets and that a great deal of time may be
required for some students to achieve the desired educational goals. For this reason, advancement
of students along the program continuum is to occur according to the students’ assessed abilities,
rather than an imposed time schedule.

The master plan for the Instructional Program for English Language Learners and the English
Language development standards, adopted by the State of California and the Fallbrook Union High

School District, are the concern of all staff members. It is the responsibility of the entire Fallbrook
Union High School District staff and administration to carry out the plan for the benefit of our students.

GOALS OF THE ENGLISH LANGUAGE LEARNER PROGRAM
The goals of the Instructional Program for English Language Learners are as follows:

English Language Development

1) All English Learners will work toward achieving proficiency in the understanding, speaking,
reading, and writing of English. The results of annual CELDT testing will be used to monitor
progress.

2) Advancement in English Language Development will be supported by proper assessment

according to individual aptitude and achievement. The Student ELD Standards Profile will be
used to monitor attainment of ELD standards.

3) Students will receive instruction in English language acquisition and core academic subjects,

appropriate to their level of academic and linguistic needs. Student placement records and
the master schedule will be consulted.
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4) Students, parents and staff will form a partnership to support the Instructional Program for
English Language Learners. Minutes of ELAC and DELAC meetings will be reviewed.

Access to the Core

1) All English Learners will have equal access to the core curriculum.  Student franscripts, courses
of study, and catch-up plan data will be used to verify access.

2) Students will experience a variety of instructional strategies based upon sound research to
foster their success in the core curriculum. The master schedule, course offerings and class
observations will verify use of a variety of instructional strategies.

3) Student placement in the core curriculum shall be based upon proper assessment of his/her
achievement and linguistic ability along with teacher recommendation. Class lists with CELDT
scores and other assessment results will provide the necessary information.

Self Esteem

1) The positive self-concept of English Learners will be enhanced through achievement and
progress that enable them to function successfully in school and society. Student
aftendance, discipline records, club and sports involvement will be consulted.

2) All English Learners will develop a positive self-concept through development of pride in the
value of their own culture and primary language. Participation in cultural activities and clubs,
such as Club Futuro, will be used to measure this goal.

3) It is desirable that all LEP, R-FEP, and FEP students have access to second language
development which will promote multi-cultural understanding and expand opportunities in
future economic, social, and civic life. Student attendance, discipline, and numbers of
partficipants in such activities as Unity Day, or “Breaking Down The Walls” will be monitored.

Productive Citizenship

1) Students who have participated in the Instructional Program for English Language Learners will
be well prepared for productive citizenship in a diverse multi-lingual world community. The
graduation rate, graduate GPAs, and information from a follow-up survey regarding post-
graduate activities (college, trade school, etc.) will provide the data to assess goal
aftainment.
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2) Students will emerge with the academic, linguistic, psychosocial and technological skills
necessary for economic success. The graduation rate, graduate GPAs, and information from
a follow-up survey regarding post-graduate activities (college, trade school, etc.) will provide
the data to assess goal attainment.

3) Students will develop a spirit of cooperation necessary to function harmoniously in a diverse
society. Student attendance, discipline, and numbers of participants in such activities as Unity
Day, or “Breaking Down The Walls” will be monitored.

Monitoring of Academic Development

Process: The monitoring of each student’s academic progress in the acquisition of the English
language as well as achievement in the core academic areas will occur on a regular basis. The site
administrator responsible for the English Learners Program, in conjunction with the language assessor,

teacher, and counseling representative, will review individual student academic progress.

1) Monitor progress reports and semester report cards.

2) Review the annually administered California English Language Development Test (CELDT)
results.

3) Monitor results of the student state assessment program.

4) Monitor student progress on the catch-up plan.

Monitoring School Attendance

On-going consultation with teachers, counselors and parents.

Alternative Programs

1) ELD Instruction: Palomar offers ELD evening classes on the FUHS campus. Students may
parficipate in these classes.

2) After-school tutoring is available Monday through Thursday. Teachers, aides, parents and
students may self-refer to the after school tutoring which is staffed by certificated teachers,
instructional aides and peer tutors.

3) The Learning Center is available for those students needing to catch up on credits.

4) Independent Study utilizing Portable Assisted Study Sequence (PASS) curriculum.
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Interventions

1) During the regular school day
PASS Independent study on-line program
Mathematics support class
ELD Support Class
CAHSEE English Remediation
CAHSEE Math Remediation
READ 180
Strategic English
Strategic Mathematics
Pre Algebra classes
Study Island Web-Based CAHSEE Preparation and Remediation Program

2) Outside the regular school day
Academic Learning Academy Program
Learning Center
Self Improvement Academy (SIA) tutorial
Summer School
Adult Education
Community College
ASSETS after School Program
Parent Project
Teen Parent Project

Other Services Available

AVID « EIEP

Counseling - GAIE

Migrant Education « 10" Grade Counseling
Special Education « Title IV

Title |
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LEGAL REQUIREMENTS
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The California Department of Education derives its authority to monitor and enforce the educational
rights of language minority students from four basic sources:

= Federal law

= The Equal Protection Clause of the State Constitution

= The Education Code

= Title V of the California Code of Regulations

New Requirements

Proposition 227 (EC 300 et seq. CCR 9511300 et seq.), now known as English Language Education for
Immigrant Students, requires that:
= All students in California public school shall be taught English by being taught in English.
= All students shall be placed in English language classrooms.
= English Learners shall be educated through Structured English Immersion (SEI) during a
temporary transition period not normally exceeding one year.
= English Learners who have acquired a good working knowledge of English shall be
transferred to English language mainstream classroom:s.
= Current supplemental funding for English Learners shall be maintained.

Parent Notification and Waivers

Parents must be informed of the placement of their student in a Structured English Immersion (SEl)
program and must be notified of the opportunity to apply for a parental exception waiver. In order
to request a waiver, parents must visit the school. Waivers, when granted, are valid only for that
school year. If 20 or more students at a grade level receive a waiver, the school must offer an
alternate course of study or allow the students to transfer to a public school that does offer such an
alternate course of study.

Parents may request a parental exception waiver under three different circumstances.

Students Who Already Know English

If on a standardized test of English vocabulary, comprehension, reading, and writing, a student
scores at or above the state average for his or her grade level or at or above the 5" grade average,
whichever is lower, a parental exception waiver may be granted.

Older Students

If a student is 10 or older, and the staff believes that an alternate course of study would be better in
helping the student learn English, a parental exception waiver may be granted.

Students with Special Needs

If the staff believes that the student has special physical, emotional, psychological, or educational
needs that are better met through an alternate course of study, and the student has already been
placed for at least 30 calendar days in an English language classroom, a parental exception waiver
may be granted.

Because Proposition 227 did not abolish any existing state laws or regulations, only those aspects

specifically mentioned in the Proposition changed. This means that much of existing state law
remains in effect. This includes requirements related to:
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¢ Identification/Assessment of Language Minority Students
Districts must continue annual administration of the Home Language Survey and the
assessment of English and primary language proficiency in speaking, comprehension, reading,
and writing in order to determine which students are limited English proficient (English
Learners), fluent English proficient (FEP), and native English speakers (English Only).

e Redesignation
Districts must develop and implement local board-approved criteria to determine, on an
annual basis, which students have moved from limited to fluent English proficient status.

e Specialized Instruction
Districts must provide both English Language Development (ELD) instruction and instruction
designed to provide students with meaningful access to and participation in the core
academic content,

o Staffing
Districts must ensure that teachers and paraprofessionals working with English Learners have
the appropriate (CTC) authorizations and the necessary training to successfully apply their
knowledge and skills in the classroom.

e Home Communications
Parents must be notified of the identification and assessment results for their student. Where
15% or more of the school population speaks a language other than English, communications
to the home must be provided in that language.

e Provision of Adequate Resources
Through the use of both General Fund and Economic Impact Aid (EIA) dollars, districts must
ensure that there are adequate resources to fully implement the chosen program.

e Collection of Individual and Group Achievement Data
Districts must collect individual and group data in both ELD and core academic content to
demonstrate that their program is producing results: students are learning English to full
proficiency and meeting grade-level academic standards. These data are usually reported
through the Categorical Program Monitoring (CPM) and Consolidated Application processes.

e Parent Advisory Committees
Districts are sfill required to establish and maintain school and district English Learner Advisory
Committees when there are 21 or more English Learners enrolled in a school or 51 or more in a
district.

The Office for Civil Rights (OCR) derives its authority to monitor and enforce the educational rights of
language minority students from three basic sources:

Title VI of the Civil Rights Act prohibits discrimination on the basis of national origin.

In 1970, OCR issued a memorandum, “Identification of Discrimination and Denial of Services on the
Basis of National Origin,” which outlined the following district obligations:
e Districts must provide an equal educational opportunity to language minority students.
e Districts must take affimative steps so language minority students can parficipate
meaningfully in the full range of educational programs.
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In a subsequent Supreme Court case, Lau v. Nichols, 1974, OCR’s interpretation of Title VI was upheld,
as delineated in the 1970 memorandum. The court ruled that placing English Learners in a regular
English program, when they were unable to participate meaningfully in that program because of
their limited English proficiency, was discriminatory on the basis of their national origin.

In 1981, yet another court case, Castaneda v. Pickard, established the framework currently used to
analyze services, which must be provided to LEP students.

The Casteneda Standard

Castaneda provides a three-pronged standard for assessing districts’ compliance with federal
requirements. Districts’ “alternative programs” for LEP students must:
1. Utilize a sound educational theory,
2. Fully implement the chosen theory (and address all relevant program components: personnel,
practices, procedures, resources), and
3. Achieve educational results (demonstrate that the theory works).

OCR considers two areas in determining whether a district is in compliance with Title VI:

1. Is there a need for the district to provide an alternative program (instructional program)
designed to meet the educational needs of all language minority students? Are language
minority students able to participate effectively in the regular instructional program? If nof,
then the district must provide an alternative program.

2. Is the district’s alternative program likely to be effective in meeting the educational needs of
its language minority students? Has the district addressed the variety of factors, which
influence the success of any approach or pedagogy? Has the district developed and
implemented a program designed to ensure the effective participation of language minority
studentse

Districts’ Dual Obligation

According to both federal and state law, districts have a dual obligation with regard to English
Learners. They must:

1. Teach English Learners English, and
2. Provide English Learners full access to the core curriculum. This means both

e equal access and
e meaningful participation
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DISTRICT PROFILE
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MISSION STATEMENT

The Fallbrook Union High School District, in partnership with the community, provides an environment,
which offers all students a fundamentally sound education enabling them to function effectively as
citizens, parents, life-long learners, consumers, and workers in a global society.

VISION

The Fallbrook Union High School District will create a national model of educational excellence,
which will be the pride of our community and will meet the needs of every student and staff member
in the twenty first century.

GUIDING PRINCIPLES

Mutual respect will guarantee that all people are treated with dignity.

A safe learning environment will guarantee each student a disciplined environment conducive to
learning.

A passion for learning will guarantee each student the pursuit of excellence.

Focusing on students will guarantee a personalized education for students.

Cooperation will guarantee teamwork and shared commitment.

DEMOGRAPHICS

The Fallbrook Union High School District encompasses 300+ square miles in northern San Diego
County. The district is composed of Fallbrook Union High School (comprehensive), Ivy High School
(continuation), and Oasis High School (alternative independent study). The district includes the
unincorporated villages of Fallbrook, Rainbow, and Bonsall; the Pala Indian Reservation; a portion of
the Marine Corps Base at Camp Pendleton; and the Fallbrook Naval Weapons Station. The total
population of the area is approximately 45,000. The setting is primarily rural and the area’s major
occupations are farming and associated services, military and civilian government work, and small
businesses, some of which are technology related.

The student population of the district based upon October 2008 CBEDS numbers is approximately
3117. The following tables reflect 2008 ethnicity. (Proposed Table)

Ethnicity Percentage of Population
American Indian 1.4%

Asian 1.6%

Pacific Islander 0.6%

Filipino 1.1%

Hispanic 47.0%

African American 2.2%

White/Not Hispanic 41.4%

Multi-Ethnic or Declined to Respond 4.7%
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The following table reflects percentages of 2008 FUHSD total enrollment.

Specialized Programs Percentage
GATE 10.77%
Limited English Proficient 21.51%
Special Education 9.34%
Reclassified — Fluent Eng. Proficient 18.72%

Title 1 38.14%
Migrant Education 14.47%
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Fallbrook Union High School District offers the following programs to support student learning:

Entitlement
2008-2009

Program

$321,223

EIA (Economic Impact Aid) English Learners — This program is
designed to ensure that English Learners develop full proficiency in
English as rapidly and effectively as possible, and to ensure that
students recoup any academic deficits incurred in other areas of
the core curriculum as a result of language barriers.

$14,250

Tenth Grade Counseling — This program ensures that every student,
upon reaching age 16 or prior to the end of tenth grade, receives
a systematic review of academic progress and counseling related
to educational options for the completion of high school.

$12,089

PAR (Peer Assistance & Review) - The program provides
professional development for permanent teachers needing
assistance in classroom management or academic content. The
program also supports the Beginning Teacher Support and
Assessment (BTSA) program.

$416,549

Title I, Part A Helping Disadvantaged Students — Title |, Part A
provides supplemental funds fo narrow the educational
academic achievement gap between disadvantaged and other
stfudents where there is a high concentration of low-income
families based on free and reduced lunches.

$94,564

Title Il, Part A Professional Development - Title Il Part A focuses on
upgrading the expertise of teachers and other school staff to
enable them to teach all students in the core academic subjects.

$2,844

Title 1, Part D — Title I, Part D focuses on providing professional
development in the area of technology to enhance the ability of
teachers to infuse technology into the instructional program.

$51,110

Title 1, Part A — LEP provides funding for support of English Learners
to ensure they attain English proficiency and meet the same
challenging academic content and achievement standards that
other students are expected to meet.

$0.0

Title 1ll, Part A Immigrant — Provides funding for Immigrant students
to ensure they have the same challenges of academic content
and achievement standards that all students are expected to
meet.

$7.687

Title IV, Safe and Drug-Free Schools and Communities — Expands
authority to encompass issues addressed in all of Goal Seven of
the National Education Goals to create learning environments
that are free of violence and drugs.

$1.714

Title V, Innovative Education Strategies - Supports reform programs
to provide for innovation and educational improvement, and to
meet the special needs of at-risk and high-cost students.

$103,711

School Safety & Violence Prevention - Provides Supplemental
resources to support the prevention of school violence and
reduce the incidents of violence at school sites.
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Regionally Migrant Education — This program is designed to help migratory
Operated students overcome educational disruption, cultural and language
barriers, social isolation, various health-related problems, and
other factors that inhibit the ability of such students to do well in
school and to prepare such students to make a successful
fransition to post-secondary education or employment.
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IDENTIFICATION PROCEDURES
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SCHOOL PLACEMENT PROCEDURES FOR ENGLISH LANGUAGE LEARNERS NEW TO THE DISTRICT

1. Home Language Survey (completed and signed by parent or guardian)

New students, including special education students, entering any school in the district for the
first fime whose survey indicated a language other than English on any of the four questions,
will immediately be referred to the Language Assessment Center.

2. Assessment of Language

The language assessment center will carry out the initial identification of students utilizing all of
the following:

A. California English Language Development Test (CELDT): English listening/speaking,
reading and writing

B. L.A.S. Oral Reading and Writing: Spanish

C. Basic Elementary Skills Test — Math: Spanish
3. Placement

Upon completion of enrollment papers, including the Home Language Survey (HLS), students
with a primary language other than English will have their HLS paperwork forwarded to the
Assessment  Center for processing of the initial identification assessment (CELDT).
Simultaneously, an appointment will be made for the student and parent to meet with a
guidance counselor to develop a preliminary schedule. Parent approval of the student’s
course of study is required. Parents not attending the appointment will be contacted by
phone and a note placed in the student’s file.

Upon completion of CELDT testing, the counselor shall review the student’s preliminary course
schedule for appropriateness. For students identified LEP following the primary language
diagnostic assessment, the students’ program will again be reviewed for appropriateness and,
if modifications are necessary, the parents/guardians will be contacted. A recommendation
for program placement is made in consultation with parents for students assessed to be English
Learners with less than reasonable fluency in English. Students with less than reasonable
fluency are identified as those having a CELDT score level of 1-3.

Students with reasonable fluency in English may be placed in an English Language
mainstream classroom. Students with reasonable fluency are identified as having a CELDT
score level of 4-5.

The results of all assessments will be entered into the district’s student information management
system.
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4. Notification

Parents/guardians will be nofified in writing, in their primary language, of the program options
for their student. Parents or legal guardians are required to visit the school and will be
provided a full description of the educational materials to be used in the different educational
program choices and opportunities available to the student: Structured English Immersion
Program, English Language Mainstream Program, and Primary Language Instruction Program.

Parents/guardians selecting programs other than the Structured English Immersion Program
must sign a parent choice waiver. The parent choice waiver will be reviewed and approved
by the principal unless deemed inappropriate, in which case the principal shall meet with the
parent before final program placement is determined.
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Recommended Diagnostic and Assessment
Program for English Language Learners

Example:
Administer Home English Only Mainstream
Language Survey Classes

Language Other Than English
Indicated.
Refer to Assessment Center.

Administer CELDT
Listening/Speaking
Reading & Writing

Any Appropriate
Proficiency Level Proficiency Level English Language
Indicates LEP Indicates FEP Program with
Support

|

Primary Language
Diagnostic Assessment

|

Placement in
Appropriate English
Language
Development
Program
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Implementation of State Program for English Language
Learners Identification

(Complete within 30 school days of enrollment)

ALL NEW ENROLLEES

ADMINISTER Any appropriate
English Only English Language
Home Language Survey Program

Primary Language other
than English (refer to
Assessment Center)

(1) (2)

Assess using CELDT Assign identified FEP - Any appropriate
English comprehension: Input Data into English Language
Listening/Speaking, Student Info. Program with
Reading and Writing Management System Support

(3)

Assign identified LEP — Input
Data into Student
Information Management

System

Assess

Primary Language

Comprehension:

Listening/Speaking,

: e (1) English Proficiency must be assessed with the use of the California

Reodmg and WI’ITIﬂg English Language Development Test (CELDT).
(2) Students scoring at the advanced level on the CELDT will be
identified FEP.

Placement

. . (3) Students scoring at the beginning, early intermediate, intermediate
Placement in opproprlo’re or early advanced level will be identified LEP and assessed in their
courses for English Learners primary language.

(Continued on next page)
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Diagnostic Assessment

(Complete within 30 school days of enrollment)

Student Identified LEP
Based on CELDT Results

Conduct parallel oral

assessment in the primary Student has no Place in appropriate
language (when primary oral English Language
appropriate and to the language Program

degree instfruments are proficiency.

available in reading and

writing.)

Designate language of
basic skills instruction
(based on complete
diagnosis of
listening/speaking,
reading and writing.

Place in appropriate Update diagnosis in

district program for English primary language

Language Learners. and English, as
necessary.

1. The results of CELDT testing conducted for purposes of initial idenfification may be used here. In the absence of
formal instruments for assessing proficiency in languages other than English, an informal assessment of the student’s
primary language proficiency may be made.

2. A student who scores at the lowest level in primary language skills on the designated oral language proficiency
assessment insfrument shall be further assessed by means of consultation with the student’s parents or guardians, the
classroom teacher, the counselor, or others who are familiar with the student’s language ability in various environments.
If this assessment shows no primary language proficiency, the student shall be placed in the appropriate English
Language Program. (Education Code Section 52164.1 and the California Administrative Code, Title 5, Education,
Section 4305)
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Proposed editions of the following scores — based on new 2006-2007 criteria.
CELDT Initial/Annual Scale Score Ranges - CELDT

Grade 9 | Listening | Speaking |  Reading ] Writing | List+spk | Comprehension | Overall

230 - 435 235 - 422 320-508 | 220-466 | 232-428 275 - 471 251 - 457
436-518 | 423-484 509-556 400 513 429 - 501 472 - 537 458 - 517
519 - 605 485 - 546 557 -604 | 514-559 | 502-575 538 - 604 518 - 578
606 - 690 547 - 609 605-647 | 560-605 | 576 -649 605 - 668 579 - 637
691 - 725 610 - 740 648-770 | 606-810 | 650 - 732 669 - 747 638 - 761
230 - 444 235 - 422 320-520 | 220-469 | 232-433 275 - 482 251 - 463
445 - 533 423 - 489 521-570 | 4.0 g1 | 434-511 483 - 551 464 - 527
534 - 622 490 - 556 571-620 | 517-562 | 512-589 552 - 621 528 - 590
623 - 711 557 - 623 621-664 | 563-609 | 590 - 667 622 - 687 591 - 651
712 - 725 624 - 740 665-770 | 610-810 | 668 - 732 688 - 747 652 - 761
230 - 444 235 - 422 320-520 | 220-469 | 232-433 275 - 482 251 - 463
445 - 533 423 - 489 521-570 | 40 g1 | 434-511 483 - 551 464 - 527
534 - 622 490 - 556 571-620 | 517-562 | 512-589 552 - 621 528 - 590
623 - 711 557 - 623 621-664 | 563-609 | 590 - 667 622 - 687 591 - 651
712 - 725 624 - 740 665-770 | 610-810 | 668-732 688 - 747 652 - 761

Beginning  [PXI VY 235 - 422 320 - 520 220 - 469 232 - 433 275 - 482 251 -
463

FALO | 445 - 533 423 - 489 521-570 | 4.0 e16 434 -511 483 - 551 464 -
527

G| 534 -622 490 - 556 571 - 620 517 - 562 512 - 589 552 - 621 528 -
590

FOTE | 623 - 711 557 - 623 621-664 | 563-609 590 - 667 622 - 687 501 -

651

712 - 725 624 - 740 665 - 770 610 - 810 668 - 732 688 - 747 652 -
761
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PARENTAL EXCEPTION WAIVERS
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As per Article 3 of CA Ed. Code 300, English Only instruction may be waived by parent consent.
Initially, all parents will receive an orientation to Fallorook Union High School District’s program options
for English Learners and the parental exception waiver process. Subsequently, during a conference
conducted by the English Learner (EL) administrator at the school site, all parents of newly enrolled
FUHSD EL students will be given a full description of the educational materials to be used in the
different instructional program choices and all of the educational opportunities available to their
student. Parental Exception Waivers will be made available to EL parents at that time. Parents will
be directed to meet with the school principal to complete the waiver process. Individual schools in
which 20 students or more of a given grade level of the same language receive an approved waiver
shall be required to offer such a program; otherwise, students must be allowed to transfer to a school
where such a program is available. FUHSD will honor waivers as per the terms of the law.

Section 311 of CA Ed. Code 300 describes the three circumstances in which a Parental Exception
Waiver may be granted:

1. Students who already know English: The student already possesses good English language
skills as measured by ELA CST tests of vocabulary comprehension, reading, and writing, in
which the student scores at or above the state average for his/her grade level or at or above
the 5th grade average, whichever is lower; or

2. Older Students: The student is age 10 years or older, and it is the informed belief of the school
principal and educational staff that an alternate course of educational study would be better
suited to the Student’s rapid acquisition of basic English language skills; or

3. Students with special needs: The student already has been placed for a period of not less
than thirty calendar days in an English language classroom and it is subsequently the informed
belief of the school principal and educational staff that the student has such special physical,
emotional, psychological, or educational needs that an alternate course of educational study
would be better suited to the Student's overall educational development. A written
description of these special needs must be provided and any such decision is to be made
subject to the examination and approval of the local school superintendent, under guidelines
established by and subject to the review of the Fallbrook Union High School District Board of
Trustees and ultimately the State Board of Education. The parents shall be fully informed of
their right to refuse to agree to a waiver.

The district has established a procedure for granting parental exception waivers. This procedure
includes:

e A fully written (and upon request, a spoken) description of the district’s SEI program and any
district alternative courses of study and all district educational opportunities. This description
addresses the educational materials that will be used in the different options.

e A nofification that every English Learner must be initially placed in an English language
classroom for not less than 30 calendar days. (This is a one-time requirement.)

e A nofification that the waiver requires the district superintendent’s approval.

Approval of all parental exception waivers unless the school principal and educational staff
determine that a school’s alternative program is not better for the student.

e Action on all parental exception waivers within 20 instructional days of submission to the
school principal, except for waiver requests based on “student special needs,” which may not
be acted upon before the end of the 30-day placement in an English language classroom.

e Explanation, in writing, of the reason(s) for denial of a waiver request and of appeadl
procedures.
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Each application for a waiver will be considered on its individual merits. Any parent who applies for a
waiver can request that the State Board of Education review the district’'s guidelines or procedures.

1. Parental Exception Waivers shall be granted unless the school principal and educational staff
has determined that an alternative program offered at the school would not be better suited
for the overall educational development of the student.

2. In cases where a Parental Exception Waiver is denied, the parents and guardians must be
informed in writing of the reason(s) for denial, and advised of the waiver appeal process.

3. Upon approval of the waiver, the school distributes copies of the waiver to:

e Student’'s cumulative file. (This is very important as, if a student transfers to another
school during the year, the receiving school can make an immediate, appropriate
instructional placement.)

Assessment Center

Site Principal

Parent

Assistant Superintendent of Educational Services

4. If the waiver is approved, the student is assigned to the requested instructional classroom or
program.
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INSTRUCTIONAL PROGRAMS
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In accordance with state and federal legal requirements, Fallbrook Union High School District
offers a number of program models to serve English Learners. Parental involvement in
decisions regarding the education of their student is required and critical to students’
academic success.

The following program options are offered for English Learners.

English Language Programs Alternative Programs
1. Structured English 1. Primary Language Instruction
Immersion Program

2. English Language Mainstream
All alternative programs are subject to a minimum enrollment of 20 students per grade level.
All of the instructional programs designed for English Learners must contain the following:

e Well-articulated, standards-based, differentiated English Language Development
(ELD) instruction, specifically designed for English Learners.

e Well-articulated standards-based core curriculum instruction provided through the
primary language or SDAIE.

e Structured activities designed to develop multi-cultural competency and positive self-
esteem.

STRUCTURED ENGLISH IMMERSION

Structured English Immersion (SEl) is the state-mandated program for English Learners. It is
defined as an English acquisition process in which nearly all classroom instruction is in English
but with the curriculum and presentation designed for students who are learning the
language (CA. Ed. Code Section 300). Students who are at the early stages of English
proficiency (Level 1-2-3) receive the content curricula overwhelmingly, but not exclusively, in
English. The primary language is also used in content instruction to motivate, clarify, direct,
support and explain. This program is designed to ensure that students gain reasonable
fluency in English while at the same time mastering grade level academic content. Students
are enrolled in this program on an annual basis. Those who do not gain reasonable fluency
after one year will only be re-enrolled in SEl if their parents request that placement. Once
students reach reasonable fluency (CELDT level 4), they may then be placed in a
mainstream program.
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Structured English Immersion is Designed For:

All EL students who have been assessed at English proficiency levels 1-2-3 and whose
parents have not requested a waiver to an alternative program for English Learners
including:

> students who are newly arrived and who have adequate previous schooling.

> students who are under-schooled.

Program Elements

English Language Development instruction

Academic content courses in math, science and social studies

Appropriate primary language support for levels 1 and 2 to ensure access to core
(BCLAD teacher)

Students at level 3 will receive primary language support at the discretion of the EL
administrator

Enrollment of students in more contextualized electives to avoid isolation and foster
acquisition of English

Availability of appropriate baseline and supplemental materials

Properly certified teachers, (BCLAD, CLAD, SDAIE) or equivalent

Student Grouping in SEl and Configuring the Master Schedule

The correct grouping of students is a critical feature of a successful SEl program and includes
the following:

English Language Development

Students will be grouped into their ELD classes based on their English proficiency level.
The optimum placement is one ELD level per class.
No more than 2 levels should be combined into one class.

Sheltered Content Classes

EL students (levels 1-2-3) should be grouped together by language for primary
language content support by bilingual instructional aides (BIA's).

SEl classes are never a proper placement for EO students

SEI may be a proper placement for Special Education students providing they are at
ELD levels 1-2-3, and they have support from the Special Education Program.
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L Support

Four Year Academic Plan
The Four Year Academic Plans for English Learners given below have been formulated
based on the English Learners initial CELDT score/placement in ELD. Each plan is designed to

The assignment of a BCLAD teacher is always the best method for providing primary

language support.

When there are 10 or more students of the same language who need a particular
course and a BCLAD tfeacher is not available, then the students must be grouped into
a SEl class and provided a Bilingual Instructional Aide (BIA).

It is important to be mindful of class planning and management whenever possible. It
is recommended that the master schedule be designed and students grouped in such
a way that there is never more than one BIA assigned to a class during the same

period.

have the EL graduate in four years.

Four Year Academic Plan — Beginning Grade 9 in ELD 1 (CELDT Level 1)

Period Qth 10th 11t 12th
1 ELD 1 ELD 2 ELD 3 ELD 4
2 ELD 1 ELD 2 Trans Science Trans Science
3 PSLD 1 PSLD 2 P Trans Eng 9 P Trans English 11
4 Phys Ed Phys Ed P Trans Eng 10 P Trans English 12
5 Trans Pre-Algebra, Bil World History P Trans US History P Govt/P Econ
P Trans Algebra or P
Bil Algebra
6 Math Support or P Trans Algebra or P P Trans Geometry, P Alg 2, Health/Comp
Algebra Support Trans Geometry or Trans Informal or Elective
or Elective Trans Informal Geometry, P Trans
Geometry Algebra 2 or
Health/Comp
(7) ELD Support ELD Support ELD Support ELD Support
*Optional *Optional * Optional * Optional
Four Year Academic Plan - Beginning Grade 9 in ELD 2 (CELDT Level 2)
Period oth 10th 11th 12th
1 ELD 2 ELD 3 ELD 4 P Trans English 11
2 ELD 2 P Trans English 9 P Trans English 10 P Trans Eng 12 or P
English 12
3 P SLD 1 PSLD 2 AP Spanish Lang AP Span Lit or Elective
4 Phys Ed Phys Ed Earth or Bio Earth or Bio
5 Trans Pre-Algebra or | P Trans World History P Trans US History P Govt/P Econ
P Trans Algebra
6 P Trans Algebra, P P Geometry, P Algebra, Health/
Math Support or Trans Geometry or Informal Geometry, Comp or Elective
Algebra Support or Trans Informal P Algebra 2, Health/
Elective Geometry Comp
(7) ELD Support ELD Support ELD Support ELD Support
*Optional *Optional *Optional *Optional
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Four Year Academic Plan - Beginning Grade 9 in ELD 3 (CELDT Level 3)

Period oth 10th 11th 12th
1 ELD 3 ELD 4 Earth or Life Science Earth or Life Science
2 PSLD 1 orSLD 2 P SLD 2 or AP AP Span Lang or AP | AP Span Lif or Elective
Spanish Language Span Lit
3 Phys Ed Phys Ed or AVID TrgnsEnglish-10 AVID | Health/Comp or AVID
or Elective or Elective
4 P Tran Eng 9 P Trans Eng 10 P Trans Eng 11 P Trans Eng 12 or P Eng
12
5 Trans Pre-Algebra or | P Trans World History P US History P Govt/Econ
P Trans Algebra
6 Math Support or P Algebra, P Geometry, P Algebra 2 or Elective
Algebra Support or P Geometry, Informal Geometry
Health/Comp or Informal Geometry P Algebra 2,
AVID Health/Comp
(7) ELD Support ELD Support ELD Support ELD Support
*Optional *Optional *Optional *Optional
Four Year Academic Plan - Beginning Grade 9 in ELD 4 (CELDT Level 4)
Period 9th 10th 11t 12th
1 Health/Comp or
ELD 4 Elective Elective or AVID Elective or AVID
2 PSLD 1 or2 P SLD 2 or AP Span AP Span Lang or AP | AP Span Lif or Elective
Lang Span Lit
3 Phys Ed Phys Ed or AVID Earth Science or Earth Science or
Biology Biology
4 P Tran English 9 P Trans English 10 or P English 11 P English 12
P English 10
5 Pre-Algebra or P World History P US History P Govt/Econ
P Algebra
6 Math Support or P Algebra, P Geometry, P Algebra 2 or Elective
Algebra Support or P Geometry or Informal Geometry
Health Comp Informal Geometry or
or AVID P Algebra 2 or
Elective
(7) ELD Support ELD Support ELD Support ELD Support
*Optional *Optional *Optional *Optional

* Optional if the student’s GPA is above 2.5

Student and Program Evaluation:

The effectiveness of the EL Program will be determined by reviewing results of English
Learners on the ELA and Mathematics CSTs, yearly progress toward gaining
proficiency as measured by the CELDT, and progress toward mastering the ELD

standards by the English Language Development Progress Profile.
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MAINSTREAM PROGRAM

(For EL students who have reached level 4-5 or EL students whose parents have requested a
mainstream program.)

English Learners who have attained reasonable fluency (CELDT levels 4-5) and who are not
participating in an alternative program are to be placed in a Mainstream Instructional
Program. The term *Mainstream” refers to the fact that these students have an instructional
program that is primarily in English. Primary language support in academic areas is provided
on a supplemental basis. L1 language arts/literacy instruction is provided to Spanish-
speaking students. Parents of English Learners can request that their students be placed in a
mainstream program at anytime. The program is designed to continue the development of
English, while providing content instruction in English. Specially Designed Academic
Instruction in English (SDAIE) is a major feature of this program. Mainstreamed EL students
require careful monitoring and attention to their progress towards redesignation.

06-08-09 Board Approved Page 31



Mainstream EL Program is Designed for:
e EL students who are tfransitioning from SEI to mainstream at CELDT levels 4-5.
e EL students at any level, whose parents request a mainstream placement.
e Long-term EL students, who were never in a program, or who exited a program but do
not meet criteria for redesignation.

Program Elements

e All identified English Learners require English Language Development. Mainstreamed
EL students participate in ELD classes or Language Arts classes taught by CLAD (or
equivalent) teachers until they are redesignated.

e Specially Designed Academic Instruction in English (SDAIE) is provided for CELDT level 4
students, and others if needed.

e Monitoring of progress towards meeting redesignation criteria.

e Extended learning and enrichment to “close the achievement gap” and address
deficits.

Student Grouping

e Students who are at intermediate fluency (CELDT level 4) must be in an ELD IV or
transitional English class and not mixed with English-only students.

e Students at Advanced Fluency (CELDT level 5) who are in mainstream Language Arts
courses do not require special grouping. However, consideration must be given to
structuring the instruction to target the literacy and other academic needs, specific to
their English Learner status that these students may have.

e Students at intermediate fluency (CELDT level 4) require SDAIE from a properly
credentialed teacher. It is recommended that whenever possible, students at this
level be grouped for this instruction and not be mixed with English-only students.

e Students at advanced fluency (CELDT level 5) do not need special grouping but do
require SDAIE strategies as appropriate and continued support in building English
proficiency and meeting redesignation criteria.

SECONDARY INSTRUCTIONAL PROGRAM

English Learners (EL) receive a structured program that ensures English proficiency and helps
students to meet district standards. The English Language Instructional Program outlines the
instructional model that EL students receive until they meet redesignation criteria. EL
students may move to mainstream English when they are reasonably fluent. Reasonable
fluency is met when the student reaches English Proficiency Level 4-5 (CELDT). All EL students
receive ELD, SDAIE, Self-Esteem, and Cross-cultural Development components.  Primary
Language support is provided so that English Learners achieve academic parity with native
English speakers.
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Instruction
Appropriate
to
Proficiency
Level
and

Age

English Language
Proficiency Level as
measured by CELDT

English Language
Development

Content

Self-Esteem Cross-
Cultural
Understanding

Level 1

ELD 1

* SDAIE math, SDAIE
science, SDAIE social
science, or L; instruction
in one of these 3
content areas: ELD
support.

Level 2

ELD 2

* SDAIE math, SDAIE
science, SDAIE social
science

Level 3

ELD 3

** SDAIE or mainstream
math, SDAIE science,
SDAIE social science

Level 4

ELD 4

SDAIE or mainstream
Language Arts,
mainstream math,
SDAIE science, SDAIE
social science

Level 5

ELD 4 or SDAIE
Language Arts

Mainstream

Fluent English
Proficient

-

Instruction is
Integrated Across the

Curriculum

T

* Primary language support provided by Bilingual Instructional Assistants, BCLAD teacher, or other support staff.

** Primary language support will be provided at the discretion of the EL Administrator.
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FALLBROOK UNION HIGH SCHOOL DISTRICT
ENGLISH LANGUAGE DEVELOPMENT (ELD)
INSTRUCTIONAL MATERIALS

ELD 1 - Beginning

Title/Author/Publisher

“Grammar Sense,” by Susan Kesner Bland
(textbook, workbook, teachers book)

“Easy Grammar: Plus Student Workbook,” by Wanda C.
Phillips, Ed. D.
(student workbook)

“Visions Basic Language and Literacy,” by Thompson and
Heinle
(Activity book)

“D’Aulaires Book of Greek Myths”
By D'Aulaire

“Merriam-Webster's Spanish-English Dictionary™

“Peter Rabbit,” by Beatrix Potter

“Dogzilla,” by Dav Pilkey

“Owl Moon,” by Jane Yolen

“I Wanna Iguana,” by Karen Kauffman Orloff
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ELD 2 - Early Intermediate

Title/Author/Publisher

Visions / Mcloskley, Stack/ Thomson Heinle

Grammar Sense/ Pavlik / Oxford

More Grammar Practice / Thomson Heinle

Vocabulary Practice / Broukal / Thomson

Heinle

Step Up to Writing / Auman / Sopris West

Treasure Island (Novel)

Newbury House Dictionary

Longman Basic Dictionary of American English

Merriman Webster Spanish/English Dictionary

ELD3 - Intermediate

Title/Author/Publisher

Visions B Language/Literature/Content
McCloskey * Stack Thomson/Heinle
Publishers

Visions B Activity Book
McCloskey * Stack Thomson/Heinle
Publishers

Grammar Sense 2
Pavlik, Oxford Oxford Publishers

Grammar Sense 2 Workbook
Pavlik, Oxford Oxford Publishers

Basic Dictionary of American English

Longman Pearson/Longman

Publishers
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ELD 4 - Early Advanced

Title/Author/Publisher

“Visions” C literature textbook
Thomson/Heinle Publishers
“Visions” C activity book
Thomson/Heinle Publisher
“Grammar Sense 3" textbook
Oxford Publishers
“Grammar Sense 3 workbook
Oxford Publishers
“Grammar Sense 3" audio CD
Oxford Publishers
“Grammar Sense 3 test CD
“Longman Basic Dictionary of American
English”

“Merriam Webster Spanish-English Dictionary”

“Read Naturally” audio story CD (60 stories)
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ALTERNATIVE PROGRAMS
BILINGUAL PROGRAM

The Bilingual Program is offered in Spanish. It is as an alternative to Structured English Immersion or
Mainstream English Programs in accordance with CA Ed. Code Section 300. The Bilingual program is
a simultaneous approach in which students have intensive English Language Development while at
the same time continuing their mastery of content subject matter in their primary language.

Bilingual Program is designed for:

Any Spanish speaking EL students for whom a current waiver is on file; including
> Students with adequate formal schooling.
> Under-schooled students.

Program Elements for Full Bilingual Program

English Language Development instruction

Complete sequence of L1 Content area courses (Math, Science and Social Studies)
Appropriate sequence of L1 Language Arts courses

Grade level appropriate materials (both baseline and supplemental)

BCLAD teacher or equivalent

Instruction is entirely in L;

Enrollment of students in more contextualized electives to foster integration and acquisition of
English

Spanish Literacy classes recommended depending on student need

Student Grouping

When there are 20 participating students of the same language in a school who require a
bilingual course, that class must be offered (CA Ed. Code Section 300).

When there are inadequate numbers of students to form a section, sites should consider
grouping students across grade levels and offering classes out of sequence when possible. For
example, since social science requirements do not build sequentially, classes can be taken
out of order, and EL students across grade levels can be grouped and enrolled in one class.
(Note: It may be practical to offer first the course that would usually be taken last and work
back from senior grade levels since upper grade students will not yet have had that course.)
Students must be grouped by English proficiency level for ELD.

Only students who have a waiver on file may be placed in bilingual classes, regardless of ELD
level.

Staffing

Teachers of ELD or Language Arts in which EL students are enrolled must have CLAD or
equivalent.

Bilingual content classes must be staffed with a teacher that has BCLAD or equivalent. It is
crifical that the teacher have adequate mastery of both academic language and content
subject matter in order to deliver rigorous secondary subject matter in the primary language.
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ALTERNATIVE PROGRAMS
ELD SUPPORT

This program is designed for EL students with inadequate formal schooling. Characteristics of these
students include:

e Recent arrivals to U.S. — Two years or less.

e Little or no English fluency.

e Disrupted or no schooling in native country.

e Little or no literacy in native language.

Not only do these students require an intensive ELD program, but they also need specialized content
instruction that lays the foundation for high school curriculum. These students also benefit from
intensive initial literacy development. Research has consistently shown that when these students
parficipate in a primary language literacy program, they make excellent academic gains. The
under-schooled student, who enrolls for the first time at the high school level, will need additional
time in order to develop English proficiency, and complete all requirements for high school
graduation. Careful counseling, development of a long-range learning plan and articulation
between school levels, including Adult School, are essential.

Program Requirements
e Adopted grade-level standards
ELD
Sheltered Language Arts
Ly Literacy
Infroductory content courses in science and social science taught either in the primary
language or with adequate language support
Enrollment in non-language dependent electives
e Students are placed in appropriate math courses based on objective measures

Extended Learning and Enrichment

Primary language literacy programs

Summer School Academy

Extended Day (enroliment in 7t period)

Targeted counseling, mentoring, tutoring (in primary language)

Staffing
e Teachers of ELD or Sheltered Language Arts in which EL students are enrolled must have CLAD

or equivalent.
e Bilingual content classes must be staffed with a teacher that has BCLAD or equivalent. It is

crifical that the teacher have adequate mastery of both academic language and content
subject matter in order to deliver rigorous secondary subject matter in the primary language.
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REDESIGNATION PROCEDURES
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Language Redesignation

Redesignation Process

In accordance with state and federal requirements, Fallbrook Union High School District has adopted
a redesignation process to enable students initially identified as English Learners to exit specialized
program services and participate without further language assistance as fluent English proficient
students. Students of Limited English Proficiency (LEP) shall be redesignated as Fluent English Proficient
(FEP) when they have acquired the English Language skills necessary to receive instruction and
achieve academic progress in English-only, at a level equivalent to students of the same age or
grade whose primary language is English. The redesignation criteria includes multiple measures to
insure both proficiency in the English Language and participation equal to that of average native
speakers in the school’s regular instructional program. The redesignation criteria validate each
student’s readiness to exit from specialized English Language Learner programs. Students meeting
the criteria will be coded R-FEP and monitored for two (2) years by the academic counselors and
redesignation team.

Criteria for Redesignation

Student must meet the following criteria to be redesignated to Fluent English Proficient (FEP):

e Advanced overall score on the CELDT or Early Advanced Overall Score on the CELDT (4 or 5).

e Passed ELD content standards as measured by the Student ELD Standards Profile.

e Score at 325 or higher on the total ELA section of California Standards Test (CST) and the total
math section of the CST test. The CAHSEE scores for English/LA and math may also be used as
criteria for reclassification.

e Site Reclassification Advisory Team recommendation.

e Consultation and nofification of parents.

e Teacherrecommendation, to include a writing sample.

e Review of student’s current and prior academic progress.
Procedure

1. Recommendation for language redesignation of a student may be initiated at any time
evidence is presented that the student is able to pass the district’s redesignation criteria. The
FUHSD Reclassification team meets annually to review ALL LEP students for possible
reclassification from LEP to R-FEP.

2. Recommendation can be made by the teacher, parent, student, or other appropriate staff
member. This recommendation can be made at any time during the school year.

3. District Assessors complete CELDT Assessment.
e Listening/Speaking
e Reading
e Writing

4. English Teacher completed ELD standards student profile.
e ELD standards student profile measures mastery of the California ELD content standards.
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5. Site administrator review of scores from the CELDT, California Standards Tests in English
language arts and mathematics, as well as the California High School Exit Exam.

6. The Reclassification Advisory Team, composed of an administrator, counselor, English
instructor, determine if the student qualifies for redesignation using the criteria set for
redesignation. The parent has the right to participate in this process in person or by signing the
the acceptance form. The Site Principal or designee overseeing the English Learner program
reviews the redesignation form, and after signing, forwards to the Assistant Superintendent of
Educational Services for district approval.

7. The academic progress of redesignated students will be monitored for two (2) years by the
Counseling Department. Those not making satisfactory academic progress will be referred
back to the Redesignation Advisory Team for review. Redesignated students having difficulty
in the core curriculum will have access to the support services offered at the site to all students
who are not meeting standards.

8. The district will consider alternative redesignation criteria, on a case-by-case basis, for special
education English Learners in conjunction with the student’s IEP team.
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STAFFING AND
PROFESSIONAL GROWTH

06-08-09 Board Approved Page 41



Recruitment and Retention

In compliance with State and Federal regulations, Fallbrook Union High School District shall ensure
that all teaching personnel whose assignment includes English Language Learner students shall hold
appropriate certification to provide necessary instructional services to English Learners.

1.

In the spring of each school year, following the R-30 annual Language Census, each school will
be informed regarding the need for adequate numbers of qualified teachers to fully implement
all elements of the English Language Learner Programs at the school: English Language
Development, Content Instruction with Sheltered English, or SDAIE strategies, and primary
language instruction.

A proposed staffing plan for each school will be reviewed by District personnel each spring, and
vacancies will be posted, as necessary, listing required Commission on Teacher Credentialing
(CTC) authorizations to implement instruction for English Language Learner students.

At the secondary level, a teacher must have a CLAD or BCLAD in order to provide ELD services or
be in training for one of these certifications. Primary Language instruction must be provided by a
BCLAD teacher in grades 9-12, or the teacher must be in training toward this certification. At the
secondary level, SDAIE instruction may be provided by a CLAD or BCLAD teacher, erby a
teacher with SB-1969 or SB-395 SDAIE certification, or a teacher who is in training toward one of
these certifications. CCTC requirements stipulate that all teachers who work with English Learners
MUST have appropriate authorization.

Whenever teaching positions exist requiring BCLAD/CLAD certification, Fallorook Union High
School District will actively recruit and hire teachers who are fully certified to fill such positions and
meet English Language Learner needs at the school site. If fully credentialed staff with
BCLAD/CLAD are not available, teachers in training for BCLAD/CLAD can fill the positions as long
as they complete all requirements within two years. All newly hired teachers will be required to
sign a commitment letter.

Fallbrook Union High School District provides opportunities for all teachers
to obtain CLAD or BCLAD as authorized by CTC through university classes.
The district reimburses CLAD and BCLAD examination fees to all
cerfificated personnel, as well as provide a stipend upon receipt of the
CTC authorization.

The English Language Learner Staffing Plan Annual Report will be completed as required each
year to monitor district progress toward full cerfification of all teachers working with English
Learners students. The Annual Report will document numbers of teachers who are fully certified
and numbers in training, as well as results of hiring and staff training efforts each year.

Teachers who are in assignments providing ELD, L1 and/or SDAIE and do not have the
appropriate LEP certification must be in training to receive the proper credential until they have
met all certification requirements. Teacher assignment and certification is reviewed each year
when the LEP staffing plan is completed. Progress toward certification is monitored in the spring to
identify which have not yet completed the certification requirements. These teachers will be
required to show proof of participation in a certification program or risk being released from the
district, depending on the teacher’s status. The reviewing and monitoring process is a joint effort
completed by the Human Resources Department, the district ELD Coordinator, Assistant
Superintendent of Educational Services and site administration.
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With the completion of the Master Schedule, tenured teachers that have been identified as

misassigned because they do not have the proper LEP certification and are not in training are

notified in writing by the Human Resources Department of their misassignment. (See Appendix

6a.) They are also informed at this time that they need to be in training toward certification. In

training toward certification is defined as completion of one or more of the following in a given

year (from September 1t to August 31st):

= Enrolling in and completing at least two university classes toward the CLAD and/or BCLAD.

= Participating in a minimum of 30 hours of training with the BTTP program through the SDCOE in
the CLAD and/or BCLAD program.

= Taking at least two sections of the CLAD or BCLAD exam and passing at least one section of
the exam.

It is the responsibility of the teacher in training to provide annual verification of meeting training
requirements (CLAD/BCLAD examination results, university tfranscripts, CTC-issued certificates, etc.)
to the Human Resources Department.

Monitoring of training is done by the Human Resources department with the assistance of site
administration and the Assistant Superintendent of Educational Services.

Newly hired teachers must be in training toward certification.

As long as a shortage of BCLAD candidates exists in the district, the Human Resources
department will continue to actively recruit bilingual candidates to remedy the shortage in the
following ways:

= Recruitment at bilingual conferences (CABE and NABE)

= Recruitment at local universities

=  Announcements in appropriate publications

= Recruitment at job fairs

The district provides an adequate in-service training program which results in qualifying existing
and future personnel to provide appropriate instructional services to English learners.

The district provides the following training options for teachers in training for ELD, SDAIE and

primary language certification contingent upon the number of teachers needing the different

authorizations:

= CLAD classes are provided by authorized training agencies and are subsidized by the district.
These classes are offered on-site if there is sufficient need/interest; otherwise, teachers will
have to attend off-site training.

= CLAD and BCLAD test preparation is offered in conjunction with the SDCOE BTTP program
before designated test dates.

=  BCLAD examination fees incurred by teachers in training are reimbursed by the district until the
teacher passes all portions of the exam.

= CLAD examination fees incurred by teachers in tfraining are reimbursed by the district.
Teachers are given two opportunities to pass the CLAD exam with district reimbursement.

Upon successful completion of, CLAD and/or BCLAD training and issuance of the corresponding
CTC certification, staff members will be paid a stipend after appropriate paperwork is provided to
the HR department, per the district’s LEA plan.
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*Any fraining taken for university credit must be paid for by the attendee.
**When teachers complete the requirements for certification (CLAD/BCLAD), they file their
credential with Human Resources. It is the teacher’s responsibility to pay the filing fee to CTC.

Staff Development

Professional Development of staff insures that students have access to qualified teachers,
administrators, and para-professionals.  Furthermore, well-articulated and comprehensive staff
development plans help insure that all educators have access to high-quality professional growth
opportunities.

= The district will annually enter info a memorandum of understanding with the San Diego
County Office of Education to provide SB395, CLAD, and BCLAD certification courses as well
as examination preparation courses.

» The district will strive to provide this training on site, when possible.

» The district will encourage and support teachers in their efforts to become more skilled in the
instructional techniques proven to be effective with English Learners by attending trainings
such as WRITE Institute, AVID, Advanced SDAIE, ELPD, efc.

= The district will coordinate the training and/or retraining of CELDT assessors in conjunction with
the San Diego County Office of Education.

» |nthe fall of the year, all staff will receive training regarding the English Learners Program.

» Training for instructional aides and other classified staff involved in the EL program will be
provided that is job specific.

= AVID training will be provided to teachers during the summer in conjunction with the San
Diego County Office of Education and the AVID Institute.

» English Learner staff will annually review ELD standards, consult resources and revise course
curriculum.

06-08-09 Board Approved Page 44



DISTRICT ENGLISH LEARNER
ADVISORY COMMITTEE
( DELAC)

p

SCHOOL SITE
ENGLISH LEARNER ADVISORY COMMITTEE
( ELAC )
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District English Learner Advisory Committee
DELAC

Legal requirements

Whenever there are 51 or more English Language Learners in a district, there shall be a functioning
District English Learner Advisory Committee (DELAC).

Operations

DELAC meetings are coordinated by the Assistant Superintendent of Education Services.

The DELAC is composed of representatives from each of the school site ELACs, plus the site principals
or administrative designees, and Assistant Superintendent of Educational Services. ELACs will
annually elect at least two but not more than four representatives to the DELAC. These
representatives shall be parents of EL students and RFEP students in the district.

The DELAC will meet monthly according to a calendar established at the first meeting of the year.
The primary purpose of the DELAC is to annually advise the governing board on programs and
services provided to English Learners. At the first DELAC meeting of each school year, nominations
will be accepted from the floor and a chairperson and vice-chairperson will be elected. The
chairperson shall preside at all DELAC meetings, as well as sign reports, letters, etc. with prior approval
from DELAC members.

DELAC members will receive training in, review and comment on the topics related to programs for
English Learners that are listed below.

e A timetable for and development of revision of a district master plan of education programs and
services for English learners, taking into consideration the school site master plans.

e Establishment of district program, goals, and objectives for programs and services for English
learners.

e Conducting a district-wide needs assessment on a school-by-school basis.
e Administration of the language census — R30-LC Reports (e.g., procedures and forms).

e Development of a plan to ensure compliance with any applicable teacher and/or teacher aide
requirements.

e Review and comment on the district’s reclassification (redesignation) procedures established in
Education Code Section 52176.6.

e Review and comment on the written parent nofification of initial school enroliment required in Title
5, CCR, Section 11303(q).

e Any waiver request affecting programs and services for English learners.
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School Site English Learner Advisory Committee
ELAC

Legal Requirements

Whenever there are 21 or more English Language Learners at a school site, there shall be a
functioning English Learner Advisory Committee (ELAC).

Operations

All parents and guardians of English learner students are invited to attend ELAC meetings, which are
held at least five (5) times a year according to a calendar established at the first meeting of the year.
Meeting notifications are done by mail, phone calls, and flyers posted in the community and on
campus.

The ELAC shall be composed of a percentage of parents of English learners that is at least as great as
that of the English learners at the school site. All parents shall be provided the opportunity to vote for
committee officers. The site principal or administrative designee also serves as a member of the
ELAC. From the membership of the English Learner Advisory Committees at each site at least two,
but not more than four, representatives will be selected to serve on the DELAC. These representatives
to the DELAC must be parents of EL students in the district.

The major function of the ELAC is to advise the principal and school staff on programs and services
for English learners.

The ELAC will be trained on, review and comment on the tasks listed below.

e Development of a detailed master plan for English learner education for the individual school and
submits the plan to the district governing board for its possible consideration and inclusion in the
district’s English learner education master plan.

e Development of the school's needs assessment.

e Administration of the school’'s annual language census.

e Ways to make parents aware of the importance of regular school attendance.
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ASSESSMENT CENTER PROCEDURES
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Step 1:

Step 2:

Step 3:

Step 4:

Step 5:

Step 6:

Step 7:

Step 8:

On-Going Assessment of New EL Students

(to be completed within 30 days of student’s enroliment)

Student enrolls and completes Home Language Survey (HLS) (Counseling office
personnel).

A language other than English is indicated in HLS.

Fallorook Union High School District CELDT-frained staff administer the CELDT
Listening/Speaking, Reading & Writing.

Language assessor scores the listening and speaking component of the CELDT,
which may include ftranscribing, to write exactly what the student says.
Language assessor completes the TIP form.

Language assessor inputs the CELDT L/S score into the Aeries database, creates
a printout for the EL counselor, and informs that counselor of the ELD level of the
student.
e Beginning
Early Intermediate
Intermediate
Early Advanced
Advanced

The reading & writing component of the CELDT includes:

Reading - Word Analysis

Reading Vocabulary Not timed,
Synonyms ApPpProx.
Antonyms 1-hour ea.
Reading Comprehension
Literary Analysis

Writing «  Writing sentences: Scores 0 - 3

Writing story/essay: Scores 0 - 5

At the end of the month, the completed CELDT tests will be packaged and sent
to the test publisher for the overall score.

Results of the overall score will be input into the Aeries LAC file. Results will be
reported to parents and counselors (recommended that counselor informs
teachers of ELD level and appropriate placement.
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Step 1:
Step 2:

Step 3:

Step 4:

Step 5:

Step 6:
Step 7:

Step 8:

Step 9:

Step 10:

Diagnostic Assessment of New EL Students

(to be completed within 90 days of student’s enroliment)

Student identified EL based on the CELDT results.
The oral LAS in the primary language is administered by the district language assessor.
LAS is scored in the oral component of the language assessment scales.

Level 1 Non-speaker

Level 2and 3 Limited speaker

Level 4 and 5 Fluent speaker

Reading and Writing component to the LAS is administered by bilingual language
assessor. Not timed, approx. 1 hour each.

Scored the LAS Reading/Writing levels:

Level 1 Non-literate
Level 2 Limited literate
Level 3 Fluent literate

The basic elementary skills test math section is administered.
All instruments are scored by bilingual language assessor.

The LAS Reading/Writing LAS oral in Spanish and the BEST math section scores are input
in fo the Aeries database.

The results are given to the academic counselor for appropriate program counselor.

Everything is maintained and filed in EL folders until the student has graduated + 3 years.
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FUNDING

06-08-09 Board Approved Page 51



Base Resources

The base program is funded through the general fund to provide English Language Learners with
learning opportunities in an appropriate program. The provision of such resources is not contingent
on the receipt of state or federal categorical funds.

The district determines base program services and allocates resources to ensure implementation. The
base program includes appropriately certified teaching personnel, a standards-based curriculum,
research-based instructional programs, an assessment plan, and an accountability plan to monitor
stfudent progress. Schools receive general funds based on a per student ratio to purchase
instructional resources and support personnel. Schools allocate these funds to implement the base
program that includes ELD, SDAIE classes, L1 classes, and a multicultural curriculum.

Supplemental Resources

State EIA-LEP (Economic Impact Aid — Limited English Proficient) and state EIA-SCE (Economic Impact
aid - State compensatory Education) funds are used to meet the academic needs of EL students.

Federal Title lll funds are used to meet the academic needs of EL students and support the parent
education component of the program.

The district and sites provide appropriate resources from local, state, and other funds, such as Title |,
10th Grade Counseling, etc., to support the English Learners’ Academic Learning of the core
curriculum, to accommodate identified needs, and to provide access to library reference materials.

The school site principal, and School Site Council, will plan a budget that addresses the needs of EL

students. The budget will be part of the School Site Plan that identifies how the funds have been
allocated and what activities will be supporting EL students to meet standards.
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EVALUATION & ACCOUNTABILITY
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INSTRUCTIONAL PROGRAMS

IMPLEMENTATION AND MONITORING RESPONSIBILITIES

Responsibility

Task

Classroom Teacher

Implements specific EL programs as described in this plan and provides
instruction that meets state frameworks and district standards.

Monitors EL students’ progress.
Ensures delivery of appropriate ELD.

Advocates for support services for students not meeting standards and
benchmarks who may be at "risk of retention.”

Instructional Assistant

Provides support in the core subjects (English and/or Primary Language).
Assists with student testing.
Supports the implementation of the Master Plan.

School Site EL Administrator

Monitors the process and procedures for identifying, testing, placing,
and documenting EL students, including primary language assessment
and redesignation.

Monitors the accuracy of student data in the district computer system
and informs staff of progress of identified students.

Is aresource for the Student Study Team.
Arranges coaching and staff development for teachers of EL students.

School Site Principal

Monitors procedures and legal requirements at the school.

Monitors student placement.

Monitors implementation of Master Plan by classroom teacher.
Monitors student records.

Organizes school plan for providing appropriate services to EL students.
Prepares school plan for Board approval.

Monitors compliance.

Monitors selection of materials used in the classroom.

Assessment Coordinator

Monitors all materials used for evaluation of EL students’ progress.
Monitors assessments.

Prepares EL program evaluation.

Shares results of evaluation with all stakeholders including DELAC.

Human Resources
Supervisor

Monitors appropriate credentials of personnel.
Monitors progress of staff on plans to obtain authorizations.
Monitors placement of EL staff.

Assistant Superintendent

Evaluates principals on program implementation and accountability.

Arranges fraining: CLAD, BCLAD, end-SB325 and other needed staff
development

Monitors selection of materials used in classrooms.

Superintendent

Evaluates the implementation of district-wide goals: implementation of
the Master Plan, student achievement, professional development, and
school safety.

Parent

Monitors student's progress — academics, attendance, behavior.
Communicates regularly with teachers and school.

Attends parent conferences and school functions.

Participates in school committees — ELAC, Site Council, efc.

Student

Attends school daily and works for high achievement.
Participates fully in school activities.

Communicates regularly with parents and teachers regarding
academic progress.
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INSTRUCTIONAL PROGRAMS
PROGRAM RESPONSIBILITIES

Responsibility

Task

Superintendent

Evaluates district/school data.

Meets with site principals to review plans, program modifications,
and timeline for implementation.

Assistant Superintfendent

e Evaluates district/school data.
of Educational Services | o pMeets with site principals.
e Monitors program implementation and effectiveness.
o Meets with directors to review support services for school sites.
Assessment Cenfer e Oversees data collection.
Coordinator e Meets with site principals to review plans and discusses data.
Principal and EL e Assists in data collection and surveys.
Administrator e Provides analysis and assists with report writing.
e Reviews school/classroom data; shares this data with staff.
o Meets with staff to determine program effectiveness.
e |dentifies program models and program modifications needed.
Teacher e Reviews school/classroom data.
e Uses data to modify instruction.
e Reviews standards and assessment process.
e Determines successful program strategies.
e Determines alternative strategies for students not meeting
standards.
e |dentifies students “at risk” of retention, and informs parents.
Informs parents of students’ academic progress and strategies to
support students in meeting standards.
Parent °

Supports student in activities to meet standards.

Ensures student school attendance and complefion of
homework.

Schools develop a plan that includes the practices, resources, and personnel to implement the
district’s instructional program and meets the goals for English Learners. Services specific to English
Learners are outlined in the “Needs Assessment and Evaluation” and “Focus Improvement Area” in
the School Site Plan. These plans are reviewed by the District Office and are part of the district’s

accountability plan.
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GOALS AND MEASURES

Goal 1: EL Students will achieve proficiency in the understanding, speaking, reading and writing of
English.
> Are all EL students acquiring English Language Proficiency as efficiently and effectively as
possible?
Measures:

= Students will move through CELDT levels 1-3 at a rate of one level per year.

= Students will move through CELDT levels 4 and 5 at the rate of one level every two (2)
years or faster.

= Percent of EL students with a “C" or better in ELD classes will be 75%.

= Percent of EL students in mainstream language arts/English class with a “C" or better
will be 75%.

= English Language Arts content standards test scores for EL and FEP students will show
an increase in the number of students, by grade, that achieve at each proficiency
level. The increases will exceed those of English-only students.

= EL students consistently enrolled in the District will be redesignated in 5 years or less with
consistent attendance and program participation.

Goal 2: EL Students will have access to and experience academic success in the core curriculum.

> Are all EL students achieving academic success in the core curriculum?

Measures:
= 75% of EL and FEP students will achieve a "C" average or better in core curriculum
classes.

=  Mathematics content standards test scores for EL and FEP students will show a
minimum five(5) percent increase in the number of students achieving at the next
program level of proficiency.

= The attendance rate of EL and FEP students will be comparable to the total
population, grade by grade.

= EL students will meet English Language Arts and Mathematics proficiency and
participation rate targets on the CAHSEE.

Goal 3: EL Students will develop a positive self-concept.

> Are EL and FEP students participating in activities that promote a positive self-concept?

Measures:

= Participation rates for EL and FEP students in extra-curriculum sports, clubs, band, choir,
ASB, etc. will be proportionate to their representation in the total population.

= The attendance rate of EL and FEP students will be comparable to the total
population, grade by grade.

= The discipline records of EL and FEP students will be comparable to the total
population, grade by grade.

Goal 4: EL Students will be prepared for productive citizenship in a diverse multi-lingual world
community.

> Are EL and FEP students prepared for productive participation in the community?

Measures:

= Participation rates for EL and FEP students in extra-curricular sports, clubs, band, choir,
ASB, etc. will be proportionate to their representation in the total population.

= Incidents of dropouts, suspensions and disciplinary referrals will be proportionate to
their representation in the total population.

= A follow-up survey of EL graduates will provide qualitative information regarding post-
graduation activities (college, trade/technical schools, work, etc.)

= The GPA of EL and FEP graduates will be comparable to the total population.
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SPECIAL EDUCATION
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All students in need of special education and related services, including students identified as English
Language Learner (EL) students will receive appropriate SPED/EL services.

Local Educational Agencies (LEAs) and Special Education Local Plan Areas (SELPA) will offer sufficient
and appropriate resources to ensure each SPED/EL student has the same educational and linguistic
opportunities in the least restrictive environment. A full continuum of possible placements is available.

SPED/EL program includes the following:

1.

2.

Initial identification and testing in the primary language and/or English, as applicable.
The instructional program:

a. English language development (ELD).

b. Primary language and/or Specially Designed Academic Instruction in English (SDAIE) in the
District’s core curriculum based on diagnosed need.

c. Implementation of class/course section strategies to promote cross-cultural understanding and
the development of a positive self-image.

Qualified teachers (e.g., Bilingual/Cross-cultural Language and Academic Development
Certificate (BCLAD/CLAD), SB1969, SB395, or teachers in training) and support staff will be trained
to meet the cultural and linguistic needs of the SPED/EL students.

Translation of required parent nofification, documents, including IEP, and tfranslation service will
be provided.

Considering Language Minority Students for Special Education Placement

Goal: To accurately identify language minority students for special education services. To begin, one
must determine whether or not a disability in the primary language exist or if second language
acquisition variables, lack of prior school experiences, and/or cultural differences are causing
student’s low achievement in academics.
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Screening Methods

Evaluate literacy skills in primary language.

1.

2. Evaluate language skills and basic knowledge in primary language.

3. Evaluate computation skills.

4. Compare English language proficiency level with academic performance.

5. Review work samples. Compare work to grade level expectations.

6. Conduct student and parent interviews.

7. Observe students in class in the problem area(s).

8. Research CUM File. Determine educational history including: language of prior academic
instruction; use of schooling in US or other country; attendance patterns; number of school
attended; health problems; history of behavior problems.

9. Test student’s vision and hearing.

10. Ascertain whether student’s basic needs for food, shelter and safety are being met.

11. Gather information from classroom teachers by having them complete questionnaire about the
student.

Procedures

1. Prepare informal summary of screening results.

2. Assemble student study tfeam. Include student, counselor, student’s parents and as many of the
student’s teachers as possible.

3. SST will determine whether all appropriate educational interventions have been fried and review
the results of prior interventions.

4. SST will designate an individual to coordinate any necessary support services provided. Services
could include: assistance with obtaining medical evaluation for health issues, bus pass, free or
reduced lunch, PE clothes, counseling, change of schedule, change of teacher, after school
tutoring, behavior contract, etc. (This is not an exclusive list.)

5. SST will determine if further evaluation is necessary and if appropriate will send written request for
further assessment to school psychologist. The request should include summary of the Student
Study Team actions and conclusions. This information is needed in order to develop the
assessment plan.

6. Additional interventions should continue regardless of whether the student is receiving special
education evaluation.

a. List interventions to be implemented for at least six weeks. Develop interventions that are
linguistically appropriate for student’s language level and perceived problem:s.

b. Record date, frequency, and duration of intervention, who implemented it/them, and
what results were.

7. Share results of interventions at another SST meeting or at the initial IEP meeting if testing has been

done.
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Appropriate Evaluation Procedures
If a psychological evaluation is deemed necessary, the following instruments and practices are used.

Students will be assessed in all areas of their suspected disabilities. Standardized tests will be used if
they have been normed for use with English Language Learners. If they are not normed for this
population they may be used cautiously for diagnostic purposes but the results of these tests may not
be the sole criteria for determining the presence of a disability.

Whenever possible test administrators will speak the student’s language and be familiar with the
expectations and norms of their culture. The district will attempt to hire qualified individuals who share
the students’ language minority and cultural background. When combined with the thorough pre-
referral research, these evaluations will yield results that distinguish between problems associated with
second language acquisitions problems related to a federally recognized disability, and other non-
disability related issues.

At least one CLAD certified teacher must be a member of the IEP team. The IEP must include
“linguistically appropriate goals, objectives and programs” that lead to the development of the
student’s English language proficiency.

When the IEP has determined that the student’'s potential for learning English is severely limited,
instruction may be provided through alternative means, including instruction in the student’s primary
language as long as the IEP team annually reconsiders the student’s ability to receive instruction in
English.

Students with learning disabilities that impact academic performance may be redesignated as

Fluent English Proficient (R-FEP) when their IEP teams determine that skill deficiencies are not caused
by problems with second language acquisition.
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